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Abstract 
The current research tackles the main activities performed by the teacher in his/her capacity of an information provider, from a 
modern approach, and highlights those types of activities highly as well as less. The target group consisted of 80 first year 
engineering students, studying at UPT. A 28 dichotomic item questionnaire was devised (such as self-development/student 
development activities), including the main activities related to the didactic role of information provider. Moreover, the results of 
the present study indicate that students place greater emphasis on the activities likely to trigger personal development or 
addressing the emotional aspect of the professor-student relationship, the quality of information, didactic transposition, teaching 
process as opposed to activities dealing with the teacher’s professional development and students’ involvement in the knowledge 
process. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Rationale 
Since the contemporary society is increasingly focusing on knowledge due to the boom and bust in information-
technology and learning technologies, in reliable data and decrease in the quality of the teaching personnel, the 
teacher’s roles must be redefined as well multiplied and diversified. Throughout time, the literature in the field has 
identified and depicted a wide range of roles performed by teachers. Some of these roles are presented below.  
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According to the roles and responsibilities carried out and assumed by teachers, Potolea (1989, p.40 apud Joita, 
2000, p.35) lists some of the most representative didactic roles: 
x organizer and leader of the entire class as a social group; school consultant and professional 
advisor; guide to extracurricular activities; professional developer and pedagogic researcher; performer of 
sociocultural activities.   
Gallagher  (1994, apud Neculau, 1999, p.260) distinguishes between three types of possible didactic roles:  
x performer and executer of lesson plans and educational programs, of aims and objectives 
established, by means of the most efficient methods; student sympathiser – valuable resource used to solve 
students’ emotional and motivational problems; mind opener and facilitator of students’ cognitive and 
moral development. 
According to Morine (apud Jinga & Istrate, coord., 1998), the teacher may perform the following six roles:   
x information provider; model of behavior, creator of learning situations; consultant and advisor; 
evaluator and therapist; organizer and leader. 
Necolau (1999, apud Cosmovici & Iacob, coord., 1998), in the light of a teacher’s roles analysis, identifies and 
outlines the following didactic roles:   
x teacher/educator; organizer of learning process; education partner; member of the teaching staff.   
Woolfolk identifies the next roles (apud Nicola, 2000):  
x the teacher as an expert of the teaching-learning act; the teacher as a motivating agent; the teacher 
as a leader; the teacher as an advisor; the teacher as a model; the teacher as a reflexive professional; the 
teacher as a manager. 
Harden and Crosby (2000), based on personal research (Harden, et al 1997) and on literature in the field (Cox  &  
Ewan, 1988; Newble  &  Cannon, 1995) frame out a model consisting of 12 didactic roles and 6 areas of activity.   
These six areas of activity performed by the teacher can be summarised as: 1. the teacher as an information 
provider; 2. the teacher as a role model; 3. the teacher as a facilitator; 4. the teacher as an evaluator/assessor; 5. the 
teacher as a planner; 6. the teacher as a resource developer. 
Each of the six roles described further break down into two, making a total of twelve roles:  
x Information provider: 1. Lecturer in classroom setting; 2. Teacher in clinical or practical class 
setting. 
x Role model planner: 3. On-the-job role model; 4. Role model in the teaching setting. 
x Facilitator: 5. Mentor, personal adviser or tutore; 6. Learning facilitator. 
x Examiner: 7. Planning or participating in students’ formal examinations; 8. Curriculum evaluator. 
x Planner: 9. Curriculum planner; 10. Course organiser. 
x Resource developer: 11. Production of study guides; 12.  Developing learning resource materials 
in the form of computer programmes,videotape or print. 
Likewise, Finley (2000) addresses six dimensions of didactic activity prone to change brought up by educational 
reforms: knowledge, professionalism, collaboration, instruction, agency, and authority and describes the teacher’s 
roles accordingly.  
The current research aims at analyzing the didactic role of information provider from a rather modern approach 
based on educational dynamics and reform providing new teaching guidelines than from a traditional one, focused 
on the transfer and dissemination of solid specialized knowledge through lectures. Hence, this particular role will: 
x encourage intellectual rigor; set students off in the pursuit of discovery and creative 
transformations;  encourage a permanent dialogue; make students perceive the world as something more 
than a static reality, still, as an ongoing reality, under constant alteration; emphasize the use of the 
information sent;  be preoccupied at upgrading and updating contents; support students in the process of 
discovery, organization and systematization of knowledge, helping them become self-taught etc. 
(Vaideanu, 1988; Delors, 2000); use didactic strategies to activate the students, to increase their 
independence and initiative and develop their sense of responsibility. 
The information provider role can be related to the teacher’s special competences and ability to: 1. become 
familiar with the didactic material; 2. to establish connections between theory and practice; 3. to update the contents 
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according to new acquisitions in specific science (but also in connected domains) (Jinga & Istrate, coord., 1998, 
p. 81). 
These special competences are based on three grounds: theoretical, operational, creative. 
x The theoretical ground refers to the ability: 
- to assimilate the scientific content of the subject to be taught together with the corresponding 
methods and information techniques; to make inter, intra and multiple-disciplinary connections with 
the scientific content; to update, transform, summarize, illustrate, represent and develop the content; to 
synthetize the formative and educational meanings of the content. 
x The operational ground refers to the ability: 
- to organize the contents so as to develop operational, emotionally motivational, willingness, 
attitude structures; to employ techniques likely to foster intellectual activity and information in-take; to 
form specific and systematic ways of thinking in the light of the subject taught; to value the scientific 
content; to communicate fluently, expressively and coherently. 
x The creative ground refers to the ability: 
- to adapt contents to the students’ particular psychological stage of development; to foster high 
development of each student’s potential through contents assimilation; to promote interactive, 
anticipatory, social, creative learning; to monitor problem identification and solving; to develop 
contents and assimilation strategies. 
In the aftermath of the aspects above mentioned, considered, by both secondary and tertiary education system 
students, essential in depicting the teacher’s capacity of information provider, and recorded in a qualitative study on 
the reconsideration of the professor-student relationship from an education dynamics perspective, in 2004, we 
delineated the activities corresponding to the role of information provider (Mitroi & Todorescu, 2004):  
x constant gathering of data (scientific inquisitiveness); data dissemination (eager to inform); correct 
allocation of data per time unit; repository of information from various scientific fields (general 
knowledge); repository of a huge amount of specialized knowledge (well-documented/competent); 
repository of new, recent and updated knowledge (self-informed); correct and precise data provider (data 
authenticity); repository of logically and correctly processed information (sequential, logical, chronological 
etc.); repository of didactic/accessible data – explains, offers examples etc.; repository of 
logical/concise/useful knowledge. Furthermore, the teacher as an information provider is responsible for: 
hands-on information (puts data into practice); easy dissemination of knowledge (presentation, 
argumentation etc.); bibliography (access to information); facilitating access to data (provides resources); 
answering questions (scientific dialogue); developing intellectual activity and student responsibility; 
stimulating students’ scientific inquisitiveness; developing researches in the respective field of activity; 
publishing (books, articles); engaging students in research projects; attending training programs. Likewise, 
the information provider teacher is a repository of individual learning skills and fosters the students’ 
learning abilities; displays a reflexive and critical attitude towards knowledge; creates rapport between 
different cross-disciplinary domains; good practitioner in the field; manifests passion and enthusiasm for 
the subject he/she teaches.   
Then, we have transformed these activities into the items of a questionnaire about the teacher’s role of an 
information provider.  
 
2. The aim of the study 
 
The research targeted the students at University „Politehnica” of Timisoara (UPT), attending a course in 
„Fundamentals of Pedagogy, Curriculum Theory and Methodology”, part of the psychopedagogical training 
program. The study aimed at identifying the most important activities required by the didactic role of information 
provider according to the students’ points of view.  
 
187 Liliana-Luminita Todorescu et al. /  Procedia - Social and Behavioral Sciences  197 ( 2015 )  184 – 189 
 
3. Methodology 
 
The target group consisted of 80 first year engineering students, studying at UPT. A 28 dichotomic item 
questionnaire was devised (such as self-development/student development activities), including the main activities 
related to the didactic role of information provider. Each item was rated on a 5 Lickert scale.  Participants were 
asked to consider and circle each item from 1 (NOT important at all) to 5 (Extremely important).  
Operational hypothesis: Suppose there are significant differences between certain activities typical of the didactic 
role of information provider in the case of higher education teaching personnel, according to beneficiaries’ 
(students’) views.  
4. Research findings and outcomes 
The results were analyzed statistically (in terms of statistical mean and standard deviation for each item) and 
helped elaborate a classification of the most important activities an information provider teacher may perform.  
 
Table 1. Classification of the most important activities performed by an information provider teacher in higher education 
 
Descriptors Mean Std. 
Deviation 
Provides information (eager to inform) 4.6375 .66072 
Manifests passion and enthusiasm for the subject he/she teaches 4.6250 .60326 
Provides correct, precise information (information authenticity) 4.6125 .60575 
Provides new, recent/updated information (self-knowledge) 4.4875 .65591 
Allocates the information correctly per unit of time 4.4875 .67494 
Provides logical/concise/useful information – no useless information overwhelm 4.4000 .78917 
Provides didactic/accessible information – explains, offers examples etc.  4.3875 .84933 
Provides a huge amount of specialized knowledge (well-documented/competent) 4.3750 .71821 
Provides hands-on information (puts knowledge into practice) 4.3500 .71334 
Provides answers to questions (scientific dialogue) 4.3250 .72522 
 Easily disseminates information (presentation, argumentation etc.) 4.3250 .74247 
Good practitioner in the field 4.2000 1.02377 
Provides logically and correctly processed information (sequentially, logically, chronologically 
etc.) 
4.1875 .85823 
Stimulates the students’ scientific inquisitiveness 4.1625 .86337 
Garners information on a regular basis (scientific inquisitiveness) 4.1500 .87294 
Fosters the students’ intellectual activity and responsibility  4.1375 .77531 
 
Table 1 illustrates the most important activities related to the role aforementioned: availability to provide 
information and eagerness to inform (4.63) as well as the passion and enthusiasm for the subject he/she teaches 
(4.62). A key observation is that both aspects reveal the emotional attitude towards the students and the field of 
activity. With regard to the quality of information, it is essential to be correct (4.61), updated and correctly allocated 
(4.48), logical, concise, not overwhelming (4.40). Regarding the type of information appreciated by students, the 
results indicate the following characteristics: didactically processed and accessible information (4.38), specialized 
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information (4.37), applicable information (4.35), scientific dialogue (4.32), easy dissemination of information 
(4.32), all this intertwines with the need for psychopedagogical competence, as prerequisites for the teaching 
activity, additional to specialized knowledge. Furthermore, supplimentary characteristics deal with information 
applicability and scientific inqusitiveness- the teacher must prove a good practitioner in his/her specialized field of 
activity (4.20), provide logically and correctly processed information  (4.18), stimulate the students’ scientific 
inquisitiveness (4.16), display a scientific inquisitive mind (4.15), foster the students’ intellectual activity and 
responsibility (4.14). 
The least important activities related to the didactic role of information provider are as follows: develops the 
students’ critical and reflexive attitude (3.02), publishes in his/her specialized field of activity (3.05), indicates 
bibliography (3.20), displays a critical and reflexive attitude towards knowledge (3.26), conducts researches in the 
field (3.58), displays personal study skills (3.65), engages students in research projects (3.71), participates in 
training programs (3.76), creates rapport between various fields of activity (3.77), facilitates access to information, 
provides resources (3.87), helps students acquire and develop study skills (3.95), provides information from 
different domains – general knowledge (3.96). 
In order to validate the hypothesis, we have calculated the significant differences between the statistical means 
(Paired Samples Test), most importantly, between the dichotomic items (randomly rated in the questionnaire) so as 
to point out the aspects most highly appreciated by the students. 
 
Table 2. Statistically significant differences between self-oriented and student-oriented activities, considered important for the information 
provider role. 
 
Variable 1 (average) 
(self-oriented) 
Variable 2 (average) 
(student-oriented) 
Paired 
Samples 
Test 
Sign. 
Garners information on a regular basis (scientific 
inquisitiveness) 4.15 
Provides information (eager to inform) 
4.64 
4.33 .000 
Provides information from different scientific 
domains (general knowledge) 3.96 
Provides a huge amount of specialized 
information (well-documented/competent) 
4.38 
3.28 .002 
Indicates bibliography (access to information) 
3.20 
Facilitates access to information 
(provides access to resources) 3.87 
5.27 .000 
Participates in training programs 3.76 Fosters the students’ intellectual activity 
and responsibility 4.13 
2.91 .005 
Good practitioner in his/her field of activity 4.20 Manifests passion and enthusiasm for 
the subject he/she teaches 4.62 
4.11 .000 
Stimulates the students’ scientific inquisitiveness 
4.16 
Engages students in research projects 
3.05 
7.22 .000 
Provides applicable information (puts information 
into practice) 4.33 
Creates rapport between different 
domains (cross-disciplinary) 3.77 
4.99 .000 
 
It becomes worth mentioning the tendency towards student-oriented activities: “provides information (eager to 
inform” 4.64) as opposed to “garners information on a regular basis (scientific inquisitiveness)”; “provides a huge 
amount of specialized information” (4.38) rather than “facilitates access to information (provides access to 
resources” (3.87);  “indicates bibliography, fosters the students’ intellectual activity and responsibility”(4.13) as 
opposed to “participates in training programs; manifests passion and enthusiasm for the subject he/she teaches” 
(4.62) as opposed to “good practitioner in his/her field of activity”. In students’ opinion, the teacher must: stimulate 
scientific inquisitiveness (4.16) as opposed to “engage students in research projects; provide applicable information 
(put information into practice 4.33)” as opposed to “create rapport between different domains (cross-disciplinary)”. 
5. Conclusions and recommendations 
The current research tackles several categories of activities highly appreciated by the beneficiaries from the 
information provider role performed by the higher education teaching personnel:  
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x emotional aspects of the relationship student-teacher (availability for providing information and 
willingness to inform) and specialized field of activity (passion and enthusiasm for the subject he/she 
teaches); 
x aspects regarding the quality of information: this must be correct, updated, logical, concise and not 
overwhelming; 
x aspects related to didactic transposition: information must be didactically processed and 
accessible, specialized knowledge (4.37), applicable information; 
x aspects related to the teaching process: scientific dialogue, easy dissemination of information.  
With regard to activities considered irrelevant, the results have shown the following: 
x aspects related to the teacher’s professional development: publishes in the field of activity, 
indicates bibliography, displays a critical and reflexive attitudes towards knowledge, conducts research in 
the field, displays personal study skills, participates in training programs. All in all, the assessment grids 
emphasize these aspects as contradictory to those acknowledged by the beneficiaries; 
x aspects related to students’ involvement in the production of knowledge: engages students in 
research projects, creates rapport between various fields of activity, facilitates access to information, 
provides resources and helps students acquire and develop study competences. 
What is more, the present study points out the fact that students appreciate to a greater extent student-oriented 
activities (significant differences) as compared to teacher –oriented ones: provides information (eager to inform), 
provides a huge amount of specialized information and access to resources, fosters the students’ intellectual activity 
and responsibility, manifests passion and enthusiasm for the subject he/she teaches.  
By way of conclusion, all these results may help frame an assessment grid regarding the extent to which the 
information provider role is conducted within higher education, as a prerequisite for quality assurance in education. 
Hence, the teaching personnel must become aware of their didactic responsibilities and assignments prone to meet 
both the beneficiaries’ requirements and expectations and personal satisfaction. Assessment policies for teachers 
(including quality assessment in education) must take into consideration the beneficiaries’ views, since increasing 
focus on the teacher’s role as an information provider, regarded as important by the Quality Commissions and yet 
unimportant by the beneficiaries, may generate both the students and teaching personnel’s negative academic 
response and dissatisfaction.   
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